Introduction
After more than 20 years of development, secon d language writing, or more specifically ESL (English as a second language) writing, has reached maturity as a scholarly field-not necessarily as an entirely separate field of research from ESL/TESOL (teaching English to speakers of other languages) but more as a complementary subfield. However, since the first issue of the Journal of Second Language Writing, the flagship journal of the discipline, was published in 1992, historically the early focus was on investigating the characteristics and experiences of international student writers at the college level in both ESL and EFL (English as a foreign language) contexts ( Matsuda & DePew, 2002) . To a certain extent, this is not surprising, as that is traditionally where the bulk of academic writing instruction takes place. As the field of L2 writing has evolved, investigations of immigrant ESL writers transitioning from U.S. secondary schools into college have become a focus of numerous studies throughout the 1990s ( Leki, Cumming, & Silva, 2008) . More recently, interest in adolescent ESL writers has emerged and picked up in frequency as evidenced by a number of studies ( e.g., Bunch, 2006; Enright, 2013; Kibler, 2011 Kibler, , 2013 Ortmeier-Hooper, 2010; Ortmeier-Hooper & Enright, 2011; Reynolds, 2002 Reynolds, , 2005 Villalva, 2006; Yi, 2010) . However, Harklau (2011) has lamented that, despite the increasing proportion of English learners in U.S. primary and secondary education, research on adolescent students is still sparse in relation to the entire body of The tendency to associate ESL writing with learning how to write academically may be one reason that the elementary level of education has been neglected as an area of concern in L2 writing research-after all, exactly how 'academic' is elementary school. It is not uncommon to hear writing referred to as 'the last language skill,' which may lead to the assumption that for English language learners in elementary schools, the skill areas of listening, speaking, and reading (literacy) will, or even should, occupy the bulk of instruction. So, where does writing instruction and learning fit in?
As research and other scholarly work on L2 student writers have advanced, it is also notable that such work has largely overlooked the teachers of those students and how they are trained to deal with student writing at different levels. It was not until a special issue of the Journal of Second Language Writing, 'Writing Scholars as Teacher Educators: Exploring Writing Teacher Education,' that the field specifically started looking into teacher education in connection with ESL writing. In that issue, Hirvela and Belcher (2007) argued that the lack of attention to teacher education in connection with ESL writing might have to do with how L2 writing scholars traditionally have viewed themselves. At any given time, they consider themselves L2 writing teachers concerned with their own writing classroom or L2 writing researchers investigating learners to develop theories and improve pedagogy. However, they rarely, if at all, consciously recognize their identity as 'teachers of teachers of L2 writing ' (p. 125) . Coker and Lewis (2011) in their article 'Beyond writing next: A discussion of writing research and instructional uncertainty' have echoed this sentiment, noting that L2 writing research rarely is conducted by scholars in teacher education programs, and therefore training in teaching writing does not become part of teacher preparation. Let us turn a little more explicitly to that issue.
With the Common Core Standards (implemented in 2014) emphasizing issues of argumentation and persuasion as early as the elementary level of education, it appears that there is an expectation that some writing instruction should take place at that level ( Hirvela, 2013) , but traditionally pedagogy courses in ESL teacher preparation programs apparently, as noted above, have not focused very much, if at all, on writing pedagogy, maybe partly also as a result of the 'last language
